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Introduction  

This module focuses on analysing the unveiling of one’s identity and cultural similarities and differences 

in cultural conflict. Through the critical analysis of one extract of a television talk show and a text 

transcribed from a film, it aims to: (1) understand cultural similarities and differences; (2) raise learner’s 

awareness of how people’s backgrounds impact on their behaviour; (3) recognize the importance of 

shared understanding even when differences remain. 

Contextualisation  

In response to the demand of globalization and internationalization, development of intercultural 

competence has been coded into the new national teaching guidelines for English language teaching in 

Chinese universities. However, current intercultural communication teaching resources mainly focus on 

knowledge about different cultures and linguistic skills. The complexity of intercultural communication in 

daily life has not been fully addressed. In this module, you will be expected to guide the learners in the 

analysis of the complexity of intercultural encounter and the importance of injustice towards the others. 

Theoretical underpinnings  

 Interculturality  

 Social constructionism 

 Culture 

 Identity 

 Small culture 

NB: Please consult the theoretical concepts provided in the pedagogical framework. 

Student language level 

College and English majors (year 1-2), English major (year 3)  

Glossary  

Term / 

concept  

Definition 

Culture The expression of meaning, values, and behaviours that are never stable and always changing 

and evolving (Pavlenko & Blackledge, 2004). Kramsch (2011) argues “culture is symbolically 

mediated through words, sounds and images”. In the RICH-Ed project, we explore 

constructions of culture through Holliday’s (1999) paradigms of ”small” and “large” culture. 

Identity Identity can be defined as a person’s largely unconscious sense of self, both as an individual 

and as part of the larger society (Bennett, 2015, The Sage Encyclopedia of Intercultural 

competence, p. 405). Identity can be defined as “our sense of who we are and our relationship 

to the world” (Kanno, 2003, p. 3). In a social constructionist approach identity positions are 



 

 

understood as shifting, multifaceted, and dynamic (Hall, 2006) as we interact with others and 

with the environment. 

Interculturality Zhu (2014, 2016) defines interculturality in relation to how people exhibit their cultural 

identities in everyday social interaction. According to (Borghetti et al., 2015, pp.31-32): ‘It 

refers to potential dynamics associated with interactions, to their situated nature and to the 

discursive contingencies developing in/across them’. Interculturality is also a quality generally 

attributed to intercultural encounters. 

Intercultural 

competence 

Following Byram’s (1997) model, the five components of intercultural competence (or savoirs) 

are attitudes, knowledge, skills of interpreting, skills of discovery and interaction, and critical 

cultural awareness (see critical cultural awareness). 

Intercultural 

encounters 

Spaces where people from different cultural, national, and social backgrounds talk to each 

other. Intercultural encounters are also potential sites for intercultural learning and critical 

self-awareness development (Holmes & O’Neill, 2012). Such learning can occur among 

individuals within and among small groups (small cultures) as they recognise individual 

similarities and differences. 

Large culture A group of people sharing the same features. Holliday (1999) says that people use these terms 

for ideological reasons. Holliday (1999) describes how “large culture” thinking focuses on 

notions of nation, centre and periphery, as the notion of large culture supports various 

spheres of political interest. 

Small culture Socially constructed and dynamic groups of people who come together because they share 

understandings of the world and they choose to operate meaningfully together under certain 

circumstances and situations. According to Holliday (1999, p. 240), a “small culture” approach 

considers culture as socially constructed and, at the same time, is “concerned with social 

processes as they emerge”. 

Stereotyping The process of applying a particular feature, behaviour, communication style or pattern to all 

people in that culture, or group. 

Learning objectives and outcomes 

This module contributes to the following learning objectives and outcomes from the Pedagogic 

Framework:  

 Learning objectives Learning outcomes 

 This module aims to enable students to… Learners will be able to… 



 

 

1 become aware of how people construct 

perceptions of the self and other. 

critically reflect (in speaking or writing) on how 

their background influences the perceptions of 

self and other. 

5 explore different concepts of culture (e.g., 

small and large cultures) and how these 

concepts can impact intercultural 

communication. 

reflect on intercultural encounters, identify 

successful aspects, and learn from less 

successful aspects. 

 

6 reflect on similarities and differences in 

intercultural encounters, and recognise the 

importance of shared understanding, even 

when differences remain. 

identify similarities and differences, build 

shared understanding, gain new perspectives, 

and build new frames of reference. 

Activity overview  

The estimated overall time for completing all activities is 4 class hours (45-60 minutes).  

Activity Brief description of procedures 

Activity 1 

Spending or 

Saving?   

In this activity, students will learn about the diversity of culture through a fragment 

of a video. Students will use theoretical concepts to analyse cultural differences 

and similarities, as well as conflicts or misunderstanding caused by cultural 

differences. 

Activity 2  

Writing About 

an Intercultural 

Encounter  

In this activity, students will reflect on their own intercultural encounters and what 

made them successful or less successful. Students will apply reflective journal 

writing to one of their own intercultural experience. 

Activity 3 

Introducing the 

Boyfriend (I)  

In this activity, students will discuss how physical appearances can lead to certain 

evaluations of another person. You will discuss theories such as culture, identity 

and stereotyping to help them better understand the consequences of this way of 

perceiving the other. 

Activity 4 

Introducing the 

Boyfriend (II) 

In this activity, students will read a second text about the dinner of the Russian 

boyfriend at the Chinese family of his girlfriend. They will analyse 

misunderstandings and consider different perspectives in these misunderstandings. 

 

  



 

 

Activity 1:  Spending and saving 

Time required: 45-60 minutes  

In this activity, students will learn about the diversity of culture through a fragment of a video. 

Students will use theoretical concepts to analyse cultural differences and similarities, as well as 

conflicts or misunderstanding caused by cultural differences. 

Teaching preparations  

What resources are needed (text, video, audio, internet-based) 

• Video clip of Battle of Love and transcript of the video (Attachment 1) 

What classroom resources are needed (flip charts, pens, laptops) 

• Blackboard, multimedia teaching/learning equipment (projector, computer, screen, Internet 

access preferred)  

Lesson plan  

 
Core tasks Teaching steps 

Time (in 
minutes) 

Warming-up Ask students whether they have experience with intercultural 

relationships and discuss how they feel about this.  

5 

Introducing 

core concepts 

Explain some necessary terms including culture, identity, 

stereotyping. 

15 

Discussion of 

the video 

Show the video clip of Battle of Love. Scan the QR code to follow the 

video clip on WeChat:  

      

Distribute the transcript of the video clip (Attachment 1) and discuss 

the questions provided in activity 1 of the learner instructions.  

20 

Class review Introduce the homework.  5 

Homework (optional) 

Ask students to search for more stories about misunderstandings between lovers from different cultural 

backgrounds or different provinces, and to write a short report on their views of the conflicts, including 



 

 

suggested solutions to the conflict. Please note that it is easy for students to fall into the trap of 

essentialism/culture as nation while discussing intercultural love, therefore, comparing and contrasting 

issues between lovers within the same nation/culture is an essential component to the discussion.  

Provide instructions to students on preparations for the next class. 

Activity 2: Writing About an Intercultural Encounter  

Time required: 45-60 minutes  

In this activity, students will reflect on their own intercultural encounters and what made them 

successful or less successful. Students will apply reflective journal writing to one of their own 

intercultural experience. 

Teaching preparations  

What resources are needed (text, video, audio, internet-based) 

 Instructions for reflective journal writing (Attachment 2) 

What classroom resources are needed (flip charts, pens, laptops) 

• Blackboard, multimedia teaching/learning equipment (projector, computer, screen, Internet 

access preferred)  

Lesson plan  

Core tasks  Teaching steps  Time (in  

minutes)  

Warming-up • Ask the students to share personal experiences with an 

intercultural encounter.  

• Ask students what they would learn from the experience 

and explain why. 

5 

Introducing core 

components of 

reflective journal 

writing 

• Distribute hand-outs or show on the screen guidelines for 

keeping a reflective journal (Attachment 2). 

• Explain the features and the structure of a reflective journal 

writing in detail. 

10 

Group work • Divide students into groups (5-6 students per group)  

• Ask each group to choose a story presented in the warm-up 

section and reflect on this story as the outline for a reflective 

journal.  

• Choose 1-2 group(s) to share their outline and give feedback 

15 



 

 

Q & A on reflective 

journal writing  

• Ask students to write a reflective journal (during of after 

class) about the experience discussed with group members.  

• Provide further explanation to students’ questions on their 

writing tasks. 

10 

Homework (optional)  

Provide instructions to students on preparation for the next class. 

Homework task 

Ask students take part in intercultural activities after class at least twice a month and write a journal 

entry of 200-300 words right after each intercultural encounter. Some suggested encounters are:  

• interviewing overseas students, or students from another province or city in China; 

• inviting foreign friends/students from another region of China for meals or to hang out together; 

• Join a table with international students in the canteen; 

• Participate in intercultural voluntary work, etc. 

 

Ask students share their journal entries with you, but some of the extracts may be shared with the class 

in an anonymous form to support collective reflection. 

Activity 3: Introducing the Boyfriend (I) 

Time required: 45-60 minutes  

In this activity, students will discuss how visual cues can lead to certain evaluations and 

categorisations of another person. You will discuss theories such as social categorization and 

stereotyping to help them better understand the consequences of this way of perceiving the other. 

Teaching preparations  

What resources are needed (text, video, audio, internet-based) 

 A text transcribed from the story of Four Directions: Waverly Jong from The Joy Luck Club written 

by Amy Tan (Attachment 3); 

 Paraphrase the text to make it readily understandable (Attachment 3); 

What classroom resources are needed (flip charts, pens, laptops) 

 Blackboard, multimedia teaching/learning equipment (projector, computer, screen, Internet 

access preferred)  

 Setup in the multi-media classroom of the “Rain Classroom” app, an Internet solution to teaching 

and learning. 

Lesson plan  



 

 

Core tasks  Teaching steps  Time (in  

minutes)  

Warming-up  Ask students to discuss their first impression and how 

certain characteristics can lead to evaluations of someone 

you have just met. 

 Briefly introduce theories regarding culture, identity, 

essentialising and stereotyping which are discussed in the 

RICH-Ed Pedagogic Framework. 

10 

Introduction  Introduce activity 3 of the learner instructions and its 

objectives. 

5 

Individual tasks  Distribute the hand-out of the paraphrased text and ask 

students to read the text. 

 Ask students to use Rain Classroom app to answer the 

questions of number 2 in the learner materials. 

 Display some of the answers on screen. 

15 

Group discussion  Divide students into 3-4 groups and ask them to discuss the 

questions of number 3 of the learner materials.  

 Ask every group to formulate and shortly present a 

conclusion. 

15 

Follow-up 

If possible, ask the students to interview fellow students about the first impressions they had of 

someone else (for example a classmate, a friend) and whether these impressions changed, once they got 

to know the other person better. It would be interesting if they could also interview international 

students and ask them about some first impressions they had about fellow Chinese students.  

  



 

 

Activity 4: Introducing the Boyfriend (II)    

Time required: 45-60 minutes 

In this activity, students will read a second text about the dinner of a Russian boyfriend at the Chinese 

family of his girlfriend. They will analyse misunderstandings and consider different perspectives in 

these misunderstandings. 

Teaching preparations  

What resources are needed (text, video, audio, internet-based) 

 The second part of the excerpt transcribed from the story of Four Directions: Waverly Jong of The 

Joy Luck Club written by Amy Tan (Attachment 4). 

 Paraphrase the text to make it readily understandable (Attachment 4).  

What classroom resources are needed (flip charts, pens, laptops) 

 Blackboard, multimedia teaching/learning equipment (projector, computer, screen, Internet 

access preferred)  

 Setup in the multi-media classroom of the “Rain Classroom” app, an Internet solution to teaching 

and learning.  

Lesson plan  

Core tasks  Teaching steps  Time (in  

minutes)  

Warming-up • Ask students to report back on the homework assignment 

of activity 3.  

10  

Introduction • Introduce the activity and its objectives. 5 

Individual Tasks • Distribute the hand-out of the paraphrased text 

(Attachment 4)  

• Ask students to read the text. 

• Ask students to use Rain Classroom app to answer the 

questions listed in the activity. 

• Display the best and worst answers on screen. 

20 

Critical reflections 

and summary 

• Ask students to fill out the self-assessment grid (end of 

activity 4 in the learner materials), to reflect on what they 

have learned from the overall module.  

10 

Extension activity  

Watch the film My Big Fat Greek Wedding, in which a middle class Greek American woman falls in love 

with non-Greek upper middle class White Anglo-Saxon Protestant. Or watch Ang Lee’s The Wedding 



 

 

Banquet, which juxtaposes the apparent homophobia of traditional Chinese values with the next 

generation. 

 

Please choose a scene/fragment in the film that reflects different social values and traditional beliefs. 

Then choose take both the American and the Greek perspective, or the American and Taiwanese and 

Chinese perspective, to answer the below questions from the reflective journal writing:    

• Description: What happened? Which characters were involved?  

• Interpretation/analysis: What did the characters feel? Why did they respond the way they did? 

What went well/what didn’t? 

• Outcome/evaluation: What did I learn from this example? What would I have done differently in 

either of their situation?  

Assessment 

You can encourage students to do a self-assessment by reflecting on what they have learned in this 

module, according to the learning goals of this module. Note: This self-assessment can also be used for 

evaluation and evidence of the learners’ progress in intercultural learning.  

Learning outcome I have learnt…  I still have to learn… 

I am able to … I have learnt it thanks to …  Because… 

critically reflect (in speaking and 

writing) on how their background 

influences the perceptions of self 

and other. 

  

reflect on intercultural 

encounters, identify successful 

aspects, and learn from less 

successful aspects. 

  

identify similarities and 

differences, build shared 

understanding, gain new 

perspectives, and build new 

frames of reference. 

  



 

 

Attachments 

Attachment 1  

Activity 1: Spending or saving?  

Subtitles of the video clip Battle of Love. 

 

Woman: We've been together for a long time, but we think differently about something. One day, I went 

to the bank with him and saw that he had only ten thousand yuan in his account. I was scared. He has 

been working here for six years and did a part time job as a foreign teacher in his spare time. He would 

have earned a lot of money. Why did not him save any money? 

Man: Yes, I made a lot of money indeed. As I like tasting food so much, every time I go to a restaurant I 

order lots of dishes and taste them. Sometimes I can't finish them, which wastes a lot of money. 

Woman: It’s a waste of money, I think. He also likes outdoor sports. He always goes skiing in the ski 

resort near Harbin on weekends (It is very expensive). Sometimes, he would even buy a ticket and fly 

directly to a resort to enjoy his leisure time. Alternatively, he may just take a plane to play somewhere 

else whenever he wants. In my opinion, It's just a kind of a waste of money.  

Man: I will make more money in the future. I think it will be necessary to spend money on hand and 

enjoy the life. When money is not spent, it makes no sense. 

Woman: I always divide my salary into two parts, part of which is deposited in the bank, and the other 

part is used for normal consumption. He mocked the money that I deposited into the bank and thought 

that it would be meaningless if I didn't spend it. If there is no savings, what should I do when I am in 

urgent need of money?  

Woman: Besides, he likes Chinese food so much and has been eating Chinese food for so long, but he 

doesn't understand the Chinese pay culture at all. One day, we went to dinner with our friends. As all the 

friends had a good relationship with each other, so we wanted to show our hospitality and rushed to pay 

the bill. He might not understand the culture. He stood up suddenly, and took me to the other side, then 

did not let me grab the bill any more. 

Man: I was shocked at that time. I did not know why everyone who was in harmony just now would 

suddenly turned to a terrible quarrel. . 

Woman: We were just rushing to pay the bill but he thought we had a fight. So, he took care of me and 

took me to the other side. At that time, my friends looked at me strangely, which made me feel 

embarrassed. 

Man: We don’t rush to pay the bill in Russia. I'll be glad if anyone pays for me. 



 

 

Attachment 2  

Activity 2: Writing a reflective journal.  

Learning and Information Services, University of Wolverhampton (2012). Guide to reflective writing. 

Retrieved July 2, 2015, from http://www.wlv.ac.uk/lib/skills-for-learning/study-guides/ 

 

1. What is reflective writing?  

Reflection is defined by the Oxford English Dictionary (2012) as “the action or process of thinking 

carefully or deeply about a particular subject, typically involving influence from one’s past life and 

experiences”. Reflection is a way of enabling self-development and deeper learning by looking back at an 

experience to learn from it and then move forward. A person may discuss learning from an experience; 

reflective writing takes this a stage further by putting the reflection into the more permanent and 

structured format of a written account and linking it to academic theory.  

2. Why write reflectively?  

Reflecting on an experience (‘Reflection on action’) can help you to make links between theory and 

practice and between your past and present knowledge. Reflecting on, and learning from your 

experiences can help you to avoid repeating mistakes and move away from acting automatically without 

thought: it will help you to identify the successful aspects of an experience, and any useful principles 

which can be applied to other situations.  

[…]  

3. Features of reflective writing  

Describing what happened and how you felt is only a small part of reflective writing. The emphasis as 

you write should be on your analysis and exploration of the experience. Reflective writing differs from 

most academic writing in that you will use the first person (‘I’) to describe the experience and your 

feelings. […]. Reflective writing looks to the future. You need to show how your reflection on what 

happened in the past will inform your future practice.  

4. Getting started with reflective writing  

Reflective writing can be more challenging than other forms of writing as it involves writing about 

feelings (anxieties and mistakes, as well as successes). Describing an event can help you to start writing. 

The next step is to ask yourself questions about this event: 

• Description. What happened? Who was there?  

       • Interpretation/analysis. What did I feel? Why did I respond in the way I did? What are the most 

important/relevant aspects? How does it link to theory? What went well/what didn’t? 

       • Outcome/evaluation. What have I learned? What would I change?  

        […]  

http://www.wlv.ac.uk/lib/skills-for-learning/study-guides/


 

 

5. Tips: 

 Try to stand back from the event and be as objective as possible. You should be as careful in you 

reflective writing as you would be when writing any other assignment.  

 Be aware that your reflection on an event can change with the passage of time. As you reflect 

more and acquire more knowledge then your views may change. Your writing may also be 

affected by your emotional state at the time of your writing.  

 Start to write as soon after the event as you can. Delaying your writing may make it difficult for 

you to recall exactly what happened and how you felt, so your account will not be entirely 

accurate.  

 Be honest and admit to any anxieties and mistakes.  

 Select and use only key events and moments.  

 Use reflection as a positive that will help you to develop yourself and your skills.  

6. Adapted from: Learning and Information Services, University of Wolverhampton (2012). Guide to 

reflective writing. Retrieved July 2, 2015, from http://www.wlv.ac.uk/lib/skills-for-learning/study-

guides/. 

 

Attachment 3  

Activity 3: Introducing the Boyfriend (1) 

First section of the excerpt from the story of “Four Directions: Waverly Jong” of The Joy Luck Club written 

by Amy Tan. 

 

And the next day, my mother called me, to invite me to a belated birthday dinner for my father. My 

brother Vincent was bringing his girlfriend, Lisa Lum. I could bring a friend, too. 

I knew she would do this, because cooking was how my mother expressed her love, her pride, her 

power, her proof that she knew more than Auntie Su. “Just be sure to tell her later that her cooking was 

the best you ever tasted, that it was for better than Auntie Su’s,” I told Rich. “Believe me.” 

The night of the dinner, I sat in the kitchen watching her cook, waiting for the right moment to tell her 

about our marriage plans that we had decided to get married next July, about seven months away. She 

was chopping eggplant into wedges, chattering at the same time about Auntie Suyuan: “She can only 

cook looking at a recipe. My instructions are in my fingers. I know what secret ingredients to put in just 

by using my nose!” And she was slicing with such ferocity, seemingly inattentive to her sharp cleaver, 

that I was afraid her fingertips would become one of the ingredients of the red-cooked eggplant and 

shredded pork dish. 

I was hoping she would say something first about Rich. I had seen her expression when she opened the 

door, her forced smile as she scrutinized him from head to toe, checking her appraisal of him against that 

already given to her by Auntie Suyuan. I tried to anticipate what criticism she would have. Rich was not 



 

 

only not Chinese, he was a few years younger than I was. And unfortunately, he looked much younger 

with his curly red hair, smooth pale skin, and the splash of orange freckles across his nose. He was a bit 

on the short side, compactly built. In his dark business suits, he looked nice but easily forgettable, like 

somebody’s nephew at a funeral. This was why I did not notice him the first year we worked together at 

the firm. But my mother noticed everything. 

“So what do you think of Rich?” I finally asked, holding my breath. 

She tossed the eggplant in the hot oil and it made a loud, angry hissing sound. “So many spots on his 

face,” she said. 

I could feel the pinpricks on my back. “They’re freckles. Freckles are good luck, you know,” I said a bit too 

heatedly in trying to raise my voice above the din of the kitchen. 

“Oh?” she said innocently. 

“Yes, the more spots the better. Everybody knows that.” 

She considered this a moment and then smiled and spoke in Chinese. “Maybe this is true. When you 

were young, you got the chicken pox. So many spots, you had to stay home for ten days. So lucky, you 

thought.” 

Attachment 4  

Activity 4: Introducing the Boyfriend (2) 

Second section of the excerpt from the story of “Four Directions: Waverly Jong” of The Joy Luck Club 

written by Amy Tan. 

 

I could not save Rich in the kitchen. And I could not save him later at the dinner table.  

He had brought a bottle of French wine, something he did not know my parents could not appreciate. 

My parents did not even own wineglasses. And then he made the mistake of drinking not one but two 

frosted glasses full, while everybody else had a half-inch “just for taste”. 

When I offered Rich a fork, he insisted on using the slippery ivory chopsticks. He held them wrongly 

while picking up a large chunk of eggplant. Halfway between his plate and his open mouth, the chunk fell 

on his shirt. It took several minutes to get Shoshana to stop shrieking with laughter. 

And then he had helped himself to big piece of the shrimp and snow peas, not realizing he should have 

taken only a polite spoonful, until everybody had had a small piece. He had declined the greens, the 

tender and expensive leaves of bean plants.  

He thought he was being polite by refusing seconds, when he should have followed my father’s example, 

who made a big show of taking small piece of seconds, thirds, and even fourths, always saying he could 

not resist another bite of something, and then groaning that he was so full he thought he would burst. 



 

 

But the worst was when Rich criticized my mother’s cooking, and he did not even know what he had 

done. As is the Chinese cook’s custom, my mother always made modest remarks about her own cooking. 

That night she chose to direct it toward her famous steamed pork and preserved vegetable dish, which 

she always served with special pride. 

“Ai! This dish not salty enough, no flavour,” she complained, after tasting a small bit. “It is too bad to 

eat.” 

This was our family’s cue to eat some and proclaim it the best she had ever made. But before we could 

do so, Rich said, “You know, all it needs is a little soy sauce.” And he began to pour a riverful of the salty 

black stuff on the plate, right before my mother’s horrified eyes.  

And even though I was hoping throughout the dinner that my mother would somehow see Rich’s 

kindness, his sense of humour and boyish charm, I knew he had failed miserably in her eyes. 

 


