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Introduction  

In this module, you will take students onto an exploratory journey of how people move between cultural 

contexts and how to understand adaptation to a new culture by drawing on an interpretive approach. 

Four activities are designed to address the concepts of identity, multiple identities, and intercultural 

transitions. These activities aim to: (1) empower the students with knowledge and awareness of multiple 

identities and stereotypes and their impact on intercultural communication; (2) provide intercultural 

learning experiences which will help solve possible questions that may arise during intercultural 

transitions; (3) gain understanding of intercultural transitions and adaptation; and (4) provide students 

with and understanding of the contextual elements which influence intercultural adaptation. 

Contextualisation  

The four activities are designed for learners who plan to study abroad. They aim to help learners make 

sense of what they will experience, as well as how to engage in the life in local communities.  

The  Chinese  students  are  flocking  to  the international higher  education system. According to data from 

China’s Ministry  of  Education,  459,800 Chinese students went abroad in 2015, 92% were self-funded. To 

be successful in overseas study, it is of vital importance to understand the process of adaptation in 

intercultural transition. To start the journey of intercultural adaptation, learners should first know how to 

perceive their identity with appropriate approach. Anthropocosmic approach is therefore, introduced to 

provide perspectives of understanding multiple identities and furthermore, facilitate learners to better 

adapt to new culture. 

Theoretical underpinnings 

The following are the key theoretical underpinnings used for the module. Please refer to the RICH-Ed 

Pedagogical Framework for detailed descriptions.   

 Interculturality  

 Social constructionism  

 Intercultural competence 

 Identity  

Glossary  

Term / concept  Definition 

Cultural 

adaptation 

Cultural adaptation is the long-term process of adjusting to and finally feeling comfortable 

in a new environment (Y. Y. Kim, 2001, 2005).  

Essentialising  The process of characterising or describing people in terms of common national, ethnic, or 

other stereotypes—whereby a particular feature, behaviour, communication style or 

pattern is applied to all people in that culture, or group. 



 

 

Identity  Identity can be defined as a person’s largely unconscious sense of self, both as an individual 

and as part of the larger society (Bennett, 2015, The Sage Encyclopedia of Intercultural 

competence, p. 405). Identity can be defined as “our sense of who we are and our 

relationship to the world” (Kanno, 2003, p. 3). In a social constructionist approach identity 

positions are understood as shifting, multifaceted, and dynamic (Hall, 2006) as we interact 

with others and with the environment. 

Intercultural 

encounters 

Spaces where people from different cultural, national, and social backgrounds talk to each 

other. Intercultural encounters are also potential sites for intercultural learning and critical 

self-awareness development (Holmes & O’Neill, 2012). Such learning can occur among 

individuals within and among small groups (small cultures) as they recognise individual 

similarities and differences. 

Intercultural 

transitions 

 

Transition is often described in literature as a form of change. In educational contexts, it has 

been noted that this change may take place on a more personal level, for example, in terms 

of new beliefs or developmental growth. It may also involve a physical move from one place 

to another, such as going from primary to secondary school or leaving a home country to 

study at the university abroad. Lam and Pollard (…) differentiate between two types of 

educational transitions and describe them as changes of an institutional setting and as 

changes of a personal context.   

Stereotyping  The process of applying a particular feature, behaviour, communication style or pattern to 

all people in that culture, or group. 

Learning objectives and outcomes 

This module contributes to the following learning objectives and outcomes from the Pedagogic 

Framework. 

 Learning objectives Learning outcomes 

 This module aims to enable students to… Learners will be able to… 

1 become aware of how people construct 

perceptions of the self and other.  

critically reflect (in speaking or writing) on how 

their background influences the perceptions of 

self and other.  

2 understand that identities are multiple (e.g., 

gender, age, ethnicity, nationality, 

geographical, historical, linguistic, etc.) and that 

they are changing, contextual and negotiated.  

describe how people shape their own and 

others’ identities depending on experiences, 

encounters, contexts, and interlocutors. 



 

 

5 explore different concepts of culture (e.g., 

small and large cultures) and how these 

concepts can impact intercultural 

communication.  

reflect on intercultural encounters, identify 

successful aspects, and learn from less 

successful aspects. 

 

In addition to the above learning objectives and outcomes, this module also promotes the following:  

Learning objectives Learning outcomes 

This module aims to enable students to… Learners will be able to… 

understand the concept of intercultural 

adaptation and transition.  

define cultural adaptation and identify three 

approaches to understanding cultural adaptation. 

be aware of how contextual elements can 

influence the intercultural adaptation process. 

be able to describe how the adaptation process is 

influenced by contextual elements. 

Activity overview  

The estimated overall time for completing all activities is 4 class hours, which corresponds to classes of 

45 to 60 minutes each.  

Activity Brief description of procedures 

Activity 1 

From We and They 

to Us  

In this activity, students will explore theories regarding social identities and 

stereotypes. They will reflect on various ways that multiple identities become 

visible and how these identities impact the ways others perceive or treat them. 

Students will describe their own identities and investigate what dilemmas can 

arise when others view us differently than we view ourselves. As such, the 

activities help students become aware that when you meet a person, you do not 

meet a ‘culture’ or a ‘country’, but a multifaceted individual.  

Activity 2  

From the Ideal to 

the Real World 

In this activity, students will explore intercultural transition issues which 

overseas students can experience. Students are introduced to concepts relating 

to “intercultural transition”, and “non-essentialism” which will help them build 

understanding of the intercultural adaptation process. Students will apply these 

concepts to their own (intercultural) experience. 

Activity 3 In this activity students will study intercultural transitions and adaptation 

through reading authentic experiences. They will explore the different phases of 



 

 

The Highs and 

Lows of a Cultural 

Transition 

intercultural transitions. Students will discuss the highs and lows of cultural 

transitions and adaptation.  

Activity 4 

Universality and 

Diversity 

This activity discusses various contextual factors which influence the 

intercultural adaptation process. Students will learn that the entanglements of 

history, identity, language, nonverbal communication, and cultural spaces are all 

salient in understanding global movements. Students will apply the theory and 

list examples of contextual factors found in a fragment of a film. 

Activity 1: From We and They to Us  

Time required: 45-60 minutes 

In this activity, students will explore theories regarding social identities and stereotypes. They will 

reflect on various ways that multiple identities become visible and how these identities impact the ways 

others perceive or treat them. Students will describe their own identities and investigate what dilemmas 

can arise when others view us differently than we view ourselves. As such, the activities help students 

become aware that when you meet a person, you do not meet a ‘culture’ or a ‘country’, but a 

multifaceted individual.  

Teaching preparations 

What resources are needed 

 Text, video, audio, internet-based  

What classroom resources are needed 

 Flip charts, pens, laptops 

Lesson plan 

Core tasks Teaching steps Time (in 

minutes) 

Warming-up Learners will pair up with somebody they do not know very well. 

Invite them to introduce each other, then follow these steps: 

Ask learners to list 10 aspects of their identity. Give them several 

examples of different kind of identities: female, athlete, Buddhist, 

brother, student, Asian, middle class, etc. Then ask students to 

answer the corresponding questions. 

15 min 

Introducing 

core concepts 

Explain key concepts where necessary: social identity, multiple 

identities (Attachment 1). Let learners reflect on their multiple 

10 min 



 

 

identities that have the strongest effect on how they perceive 

themselves.  

You can then invite learners to discuss the following question by 

referring to the concepts introduced: How do the dimensions of 

your identity that you chose as important differ from the 

dimensions other people use to make judgments about you? 

Application of 

the concepts 

After introducing the concept of identities, learners will form a 

group of three or four and discuss about stereotypes they met 

before. The key to this activity is the process of examining one’s 

own identity and the stereotypes associated with that identity, then 

having one’s own stereotypes challenged through others’ stories 

and stereotype challenges. Teachers should encourage learners to 

think about the stereotypes they apply to people and to make a 

conscious effort to think more deeply about them.  

20 min 

Activity 2 From the Ideal to the Real World 

Time required: 45-60 minutes 

In this activity, students will explore intercultural transition issues which overseas students can 

experience. Students are introduced to concepts relating to “intercultural transition”, and “non-

essentialism” which will help them build understanding of the intercultural adaptation process. 

Students will apply these concepts to their own (intercultural) experience. 

Teaching preparations  

What resources are needed  

 text, video, audio, internet-based 

What classroom resources are needed  

• flip charts, pens, laptops 
 

Lesson plan  

Core tasks  Teaching steps  Time (in  

minutes)  

Discussion of the 

video 

Show a short video Why Chinese learners don’t Party? which 

depicts a very common experience of overseas Chinese learners. 

15 min 



 

 

learners do group discussion and answer the questions in their 

learner materials.  

Introducing core 

concepts 

Explain the key terms intercultural adaptation and intercultural 

transition by giving examples to the learners (Attachment 2). You 

can also invite learners to reflect their initial experience after 

entering university. 

10 min 

Story Telling Group discussion: learners form a group of three to four members, 

and one of them is going to tell his most impressive intercultural 

adaptation experience after entering the university. Other 

members will take field notes and share opinions. The focus of this 

activity is to apply the concepts to life experience and invite 

learners to identify different methods dealing with intercultural 

adaptation issues. 

25 min 

Activity 3: The Highs and Lows of a Cultural Transition 

Time required: 45-60 min 

In this activity students will study intercultural transitions and adaptation through reading authentic 

experiences. They will explore the different phases of intercultural transitions. Students will discuss 

the highs and lows of cultural transitions and adaptation.  

Teaching preparations  

What resources are needed  

 text, video, audio, internet-based 

What classroom resources are needed  

• flip charts, pens, laptops 

Student preparations   

• Ask the learners read the answers from Quora.com before the class (Attachment 5). 

Lesson plan  

Core tasks  Teaching steps  Time (in  

minutes)  

Warming-up If time permits, start with a review of previous activity or have one 

or two students briefly share their report with diagram they draw.  

5 min 



 

 

Observation of 

intercultural 

transition phases 

In task 3.1, learners will read about the (authentic) experience of 

a librarian which provides sufficient examples of intercultural 

adaptation. Teachers can work with the learners to explore the 

examples. Stimulate learners to focus on the dynamic process of 

intercultural adaptation and different approaches in adapting to 

new cultures. 

10 min  

Discussion on 

intercultural 

adaptation issues 

Task 3.2 provides a discussion topic on intercultural adaptation 

which is to help learners perceive the adaptation issues from 

different perspectives. Learners will be required to fill in the table 

with group members and present their attitudes to the issue. After 

reading the passages, learners will capture the different attitudes 

of intercultural adaptation and negotiate with their team 

members about the approach they believe to be appropriate. This 

table also review the concept of identity and require the learner 

to explore the contextual factors in intercultural adaptation 

process. 

20 min 

Mindmap making 

of intercultural 

adaptation 

After discussion of the issues, learners will further explore the 

answer written by Catherine Cheung. She answered the questions 

of “Why are Chinese students always in a group”, and meanwhile 

introduced her experience of adapting to the new culture which 

provides a good example of overseas students. Students will work 

in group and draw a mindmap of the adaptation process. Teachers 

can also encourage students to talk about their own overseas 

working or studying experience. 

10 min 

Activity 4: Universality and Diversity 

Time required: 45-60 minutes 

This activity discusses various contextual factors which influence the intercultural adaptation process. 

Students will learn that the entanglements of history, identity, language, nonverbal communication, 

and cultural spaces are all salient in understanding global movements. Students will apply the theory 

and list examples of contextual factors found in a fragment of a film. 

Teaching preparations  

What resources are needed  

 Video Iron and Silk: https://www.youtube.com/watch?v=cOIbalP7dj8 

What classroom resources are needed  

• flip charts, pens, laptops 

https://www.youtube.com/watch?v=cOIbalP7dj8


 

 

Student preparations (optional)  

What learners need to have done/read/prepared for the class 

• Watch the film Iron and Silk before class (https://www.youtube.com/watch?v=cOIbalP7dj8)  

Student language level: 

For this activity, the students are expected to have an intermediate level of English or above. As the 

teacher, you can adapt the English materials and activities to your own class. Chinese language may be 

used in class if students have difficulty understanding or expressing themselves. 

Lesson plan  

Core tasks  Teaching steps  Time (in  

minutes)  

Introducing core 

concepts 

Explain the key terms: Living on the Border, transnationalism. 

Please prepare sufficient examples to help learners understand the 

concepts. Learners should also be reminded that contextual factors 

can play both positive and negative roles in intercultural 

adaptation. 

15 min 

Discussion of the 

video 

Ask learners to watch the film Iron and Silk and answer the factual 

questions. Then teachers will work with students to explore the 

contextual factors in the film. 

15 min 

Project In the end of this module, learners will work in groups to produce a 

pamphlet for overseas studies. Learners will envisage the 

intercultural adaptation issues and the approach to deal with the 

issues by referring to the theories and concepts presented in this 

module.  

15 min 

 

Assessment  

Module 5 can be a formative assessment for the teacher and the fellow learners to provide feedback to 

the presentation. The length of each presentation depends on the class size and other aspects of the 

teaching context. 

Learning outcome I have learnt…  I still have to learn… 

I am able to… I have learnt it thanks to Because… 

https://www.youtube.com/watch?v=cOIbalP7dj8


 

 

critically reflect (in speaking or 

writing) on how their 

background influences the 

perceptions of self and other.  

  

describe how people shape 

their own and others’ identities 

depending on experiences, 

encounters, contexts, and 

interlocutors. 

  

reflect on intercultural 

encounters, identify successful 

aspects, and learn from less 

successful aspects. 

  

understand the concept of 

intercultural adaptation and 

transition.  

  

be aware of how contextual 

elements can influence the 

intercultural adaptation 

process. 

  

 

  



 

 

Attachments 

Attachment 1 Social Identity 

Text taken from the RICH-Ed Pedagogic Framework.  

Identity 

We refer to identity as ‘our sense of who we are and our relationship to the world’ (Kanno, 2003, p. 3). 

Drawing on the perspective of social constructionism, individuals can shape and reshape their multiple 

identities through (intercultural) communication. That is, identity positions are shifting, multifaceted, 

and dynamic (Hall, 1996) as individuals interact with others and with the environment. Furthermore, 

people can hold multiple identities: age, gender, social class, language, regional and national identities 

all create impressions of self and other within a context. Individuals can avow, or project, a certain 

identity through their behaviour, physical appearance, ways of speaking; individuals can also be ascribed 

identities by others.  

The following example shows a discrepancy between avowed identity and ascribed identity: “Wang 

Xiaodong comes from a remote rural village in the North-west of China, so he won’t have received a very 

good education.” Here, the speaker ascribes to Wang a certain level of education based on the region he 

comes from, without ascertaining what level of education he achieved, or even where he gained his 

education (the assumption being that it is not possible to get a good education in a remote village in the 

North-west of China. By contrast, Wang may avow a different identity: he sees himself as having been 

successful in education as he gained a university degree from the leading university in his province. In 

intercultural communication, ascribing identities to others based on certain factors can lead to false 

assumptions about the other, and may affect communication.  

Essentialising, and resisting essentialist descriptions of others: When people communicate with one 

another, it can be an instinctive reaction to refer to stereotypes and other references about a person. 

These stereotypes and references may have been learned from the media, or from what people say 

about others (e.g., in the family, among friends), or possibly even through education when teachers 

teach students about people who come from different backgrounds, cultures, and countries. The 

modules are developed to challenge and counter these stereotypical or essentialist views. Essentialising 

others means characterising or describing people in terms of a common (often national or ethnic) 

stereotype—whereby a particular feature, behaviour, communication style or pattern is applied to all 

people in that culture, or group.  

Instead of essentialising or stereotyping, learners are encouraged to go beyond these stereotypes, and 

understand that individuals are complex and may choose to represent themselves in different ways. 

Individuals are unique, and speak and act, more or less, in accordance with the norms of the group, but 

also in ways that distinguish them from others in the group. And groups themselves are porous, flexible, 

and constantly shaped and reshaped by the communication of individuals within and outside of the 

groups. Therefore, to essentialise all individuals based on the perception of or communicative 

interaction with one individual, or one group, or one nation, is to deny the complex ways in which people 

in the group, community and/or nation may choose to (re)present themselves to others. At worst, 



 

 

essentialising can lead to racism, hate speech, and denial of religious, ethnic, gender and other forms of 

identity.  

 

An example of an essentialist way of speaking would be for a student at a university in the United 

Kingdom, and who is English (but, resisting the stereotype, may be from a Hindu family, and speak 

several languages) to say: “Chinese students like to go around in groups with other Chinese students”. 

This statement assumes that all Chinese students behave in this way, but it may not be the case. Another 

example is: “What was the Western thinking of the freckles on his face?”. Is it possible to assume that all 

people in “the West” (wherever that is) have a shared or common thinking about freckles. Edward Said 

(1978), in his book Orientalism, has criticised this term “the West”, and its opposite, “the East”, for their 

lack of specificity: “East” of where? What is “East” for some, may be “West” for others. Similarly, “the 

Middle East” might also be defined as “West Asia”, depending on one’s horizon or positioning. Thus, 

“West” and “Western thinking” can be described as essentialist language.  

A further example of essentialising language can be seen in the following: if someone asks you: “Would 

you like to date with or marry someone from another country?”, the word “country” is problematic: not 

everyone in the specified country is the same. You might reply: “Well, I’d marry someone from country 

A, but not from country B”. However, the person you are talking about might have any number of 

identities (e.g., skin colour, language, ethnicity, religious beliefs, a certain socio-economic status, a 

regional identity, a regional accent, a certain political affiliation, etc.). Also, as people move across 

localities, regions, even nations, their ways of communicating and living travel with them, and in the 

process, society becomes more diverse. So defining someone according to their country denies 

individuals’ complex and multiple identities, and ignores the complexity of our contemporary societies.  

It is not uncommon that people generalise, stereotype, or essentialise from time to time as a starting 

point to make sense of (or interpret) the everyday world around them. However, it is important to be 

cautious of such generalisations (for reasons given above) and to look beyond them and seek deeper 

understandings of individuals and their multiple identities.  

Attachment 2: Intercultural transition theory  

Text taken from the RICH-Ed Pedagogic Framework.  

Many of us go through life believing that “our way“ is “the way” to do something. We often fail to 

investigate - or even notice - if there are other approaches to performing a task.“However, “my way” is 

not the only “right way” and, in fact, may not be the “best way” for the purpose. Having alternatives and 

knowing more than one way to do something are assets. Encounters with different cultures, or diversity 

in general, will help you gain multiple perspectives and options.  

 

Intercultural transition: Transition is often described in literature as a form of change. In educational 

contexts, it has been noted that this change may take place on a more personal level, for example, in 

terms of new beliefs or developmental growth. It may also involve a physical move from one place to 

another, such as going from primary to secondary school or leaving a home country to study at the 



 

 

university abroad. Lam and Pollard (2006) differentiate between two types of educational transitions and 

describe them as changes of an institutional setting and as changes of a personal context.   

 

Intercultural adaptation: Cultural adaptation is the long-term process of adjusting to and finally feeling 

comfortable in a new environment (Y. Y. Kim, 2001, 2005). 

 

Attachment 3 Transcript of video clip “Why Chinese don’t party” 

Video: Why Chinese Students don’t party? 

https://www.youtube.com/watch?v=MMWugj0WM9w&t=51s 

A refers to American student 

C refers to Chinese student 

 

Scenario 1 

A1:  Hey, Fei. You're finally back. There's a huge party tonight! You'd better get ready, cause we're 

leaving soon. 

A2:  Come on. Get ready. There's free drinks for girls at Whiskey River tonight. 

A1:  Fei, don't tell me you're not going again. 

A2:  Yeah! Don't be a buzz kill. 

C1:  I don't know. Last time the party was just “OK”. I don't know what to do there. When people 

dance and toast, I checked all social media. I guess I'll have to think about it. 

AS1:   Why doesn't Fei want to go? 

AS2:   I don't know... Maybe she's just really shy? 

AS1:   But she doesn't strike me as the introverted and nerdy type. I remember the first time we met, 

she was pretty talkative and agreeable. 

AS2:   Maybe it's something else, whatever. None of the Chinese I know is a party animal. 

 

Scenario 2 

C2: Hey, why don't you go to the party? 

C1:  Well, I don't know how things work here, this is my first year here. I don't know the point of 

going to a party. I don't really know what to actually do there. 

C2:  Well, you can just go and loosen up yourself! 

https://www.youtube.com/watch?v=MMWugj0WM9w&t=51s


 

 

C1:  Also I kind of want to study a lot 

C2:  Yeah, that's very typical, we either need to go to the library or don't know what to do at parties. 

C1:  In high school studying is the most important thing for Asian students. I seen the point of 

studying, but I really don't see the point of going to the party. 

C2:  Right, but I think there are some benefits with partying, for example, I think, like you, you tend to 

be very intense, very nervous about studies. But after experiencing some parties, you loosened 

up yourself and know how to make friends in a relaxed situation. 

C1:  Maybe. Also I feel homesick, I miss mum's cooking. And sometimes, I can’t catch up with what 

they are talking about... 

C2:  I started to party the first time in my sophomore year, which was kinda late compared to average 

Americans. However I started to know it's not a “bad” thing as I would have imagined. 

C1:  Tell me more about it. 

C2:  Because I would think people are just drinking and then they get too drunk and do crazy stuff. It's 

just a way of relaxing yourself. When I get myself out there more, I started to know more about 

understanding how American culture works. I started to know more about here. I actually enjoy 

the life here, which I think is very important. 

C1: Sounds a lot of fun. Sometimes I know I need to get more involved in the life here. I just need to 

figure out how things work here. 

CB:  But there is just one thing that I didn't like, is that when I turned down parties, I feel like people 

see me as an introvert or just shy.  

C1:  Absolutely, I don't think not going to parties is necessarily a sign of shyness. I think we're treated 

like other, alien person that doesn't know how to have fun. That's another reason I don't feel like 

to go. 

C2:  Right. I actually knew a Thai girl who just came here as an exchange student for a year and she's 

really sociable and outgoing and she makes lots of friends from class, project... Then I pictured 

her as a party-goer. However one day, I asked her to go out with me, she just said no, she 

doesn't really party, so it doesn't mean she's an introvert at all. 

C1: Right, exactly. So tell me from your experience, how should we handle this? 

C2:  I think you should at least hold a really positive attitude and be really open. You should be willing 

to try new things because that's the best way to quickly get involved on campus and get to know 

the American culture. 

C1:  Sometimes, I feel awkward when I cannot fit in... the language, even if it’s just some jokes.  

C2: At first, you can just communicate, be open about the reasons that you don't want to go. And 

actually lots of the locals here are very friendly. They will be like “Oh, you can just come out with 

us and see what's it like”. If there's such a chance just go for it. 



 

 

C1:  Well, I kind of feel like to go now! 

CB:  Yeah, you should go. But do remember party reprehensibility is the No. 1 rule. Party is about 

connecting people, it's not like we have to damage, or go crazy, just don't go too far. 

C1:  Yeah, party responsibility for sure and at the same time, open your eyes and see what's going on, 

and try to learn something from it! Am I right? 

 

Attachment 4: Experience of a librarian 

Posted on https://acrl.ala.org/residency/the-u-curve-transition/ 

My Background: 

I began my residency in September 2007. This involved moving to another state and to a dramatically 

larger library. Therefore, the cultural adaptation includes everything from organizational culture to 

regional culture. 

I started my residency by telling myself what a great adventure the next two years would be. I 

anticipated learning new skills, working with seasoned librarians and staff, and gaining experience that 

would improve my marketability in the field. I felt very confident because I knew I had been chosen over 

other candidates and felt that I was capable of accomplishing the tasks set before me.  

I accepted the position thinking I knew what I was getting myself into. However, two weeks after I began 

there was a pivotal moment where I realized how different my previous library compared to the new 

one. The moment basically boiled down to the fact that there were more people in the single 

department I was working in than the entire library staff of my old institution. This was very intimidating 

to me because I realized the volume of work that was taking place. I also began to note the difference in 

operations of a private (home) vs. a public (host) institution. I experienced a significant amount of 

frustration with the bureaucratic structure and seemingly endless separation of functions that often 

slowed the workflow. The difficulty of the transition seemed to be exasperated by my adjustment to the 

Midwest culture and climate as well. I would often leave work at the end of the day feeling a bit isolated 

and longing for the southern hospitality of home. I perceived Midwesterners as a mostly gruff and stoic 

bunch that seemed as dreary as the unending winter season. In addition, two months into my residency I 

was made acting department head during my supervisor’s medical leave. I was overwhelmed by this 

responsibility and felt wholly unprepared for the task, hence the downward slope… 

By the end of my stint as acting department head, I had a different view of myself and my new culture. I 

was surprised to learn that I was indeed capable of handling the responsibility of managing an entire 

department. I should point out that the largest factor contributing to my success was the extremely 

competent department staff. The people I worked with proved to be a supportive and resourceful 

network. It was also helpful to receive critical yet positive feedback from colleagues and staff within my 

department. Increasingly, I begin to understand the reasoning behind the bureaucratic operating 

structure. I still find it frustrating on occasion, but I am learning to navigate the system. Being placed in a 

leadership position also forced me to become more assertive and assessive. Aside from the benefits in 

https://acrl.ala.org/residency/the-u-curve-transition/


 

 

my work life, it also helped me to establish friendships and learn more about my new city and regional 

culture. While the winter was a shock I had to overcome, I realized there was much to love about the 

Midwest, especially the people. Slowly, I’ve come to appreciate the differences between my home and 

host cultures.  

I am approaching the end of the first year of my residency. I was amazed to look at the calendar and to 

realize what a difference a year makes. I now have a sense of belonging in my host culture and also feel 

more adept at getting my job done and communicating in ways appropriate to the culture. There are still 

times when things feel chaotic, but I now have experience to draw upon when needed. When new 

projects come my way, the first feeling is no longer panic or fear. It is not always happiness or 

anticipation either, but I do feel confident in my ability and with the assistance of those that I work with 

to allow me to get the job done.  

 

Attachment 5: Why are Chinese students often in a group?  

July 26, 2017 

Serious Gamer (2007–present) 

Because of the tremendous cultural gap and the sole existence more than one Chinese being out there. 

If you look at suburbs in ANY country that had been a country of immigrants you will find that people 

from the same place tend to live together. 

Take Sydney for example, Strathfield is full of Koreans, Chatswood is full of Chinese, Hurstville is also full 

of Chinese, inner west is full of descendents of original European settlers, Parramatta is full of Indians, 

and Eastern Suburbs are full of upper class rich people which Jews take a very large portions. The only 

true place that is mixed is the city, because all the rich people from different countries tend to live there 

because it's ridiculously expensive. 

China has its very own culture that is so far away from any western culture and have stayed this way 

from god knows how many millenniums to late 1990s. Of course the further away you’re from an alien 

culture the more misunderstandings you’ll have and that is also where racism came from. (Intentional 

racism is not in this case). If you go into an enclosed Chinese circle you’ll find that most Chinese are 

ridiculously racist towards foreigners and they don’t even realise it. For example many of the Chinese are 

afraid of black people, look down upon south and eastern asian countries, and don’t wanna mess with 

the white because they think they’re ‘too straight forward’. That’s also how they’d affect other Chinese 

with. Even if they come to a fairly globalised country like the US or Aus and have been educated with the 

fact that we’re all not that different, the subconscious effect would subconsciously affect their actions. 

Then when they encounter another Chinese they would automatically want to stick with them. 

Note that German culture itself was one of the major origins of modern western culture and America 

had greatly influenced Germany starting from the 20s. Korea had been occupied by the US since the 

defeat of Japan and Korea also tend to have very close relationship with other western cultures. Some 

Koreans choose to stick with their own as well (Take a look at Strathfield), and the ones you met are 
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probably the portion of Koreans who are more open than ‘Strathfielders’. I have not met a single 

Ethiopian during my life time and I’m sure that there aren’t a lot them out there either. That is another 

thing, if there isn’t many of your own out there you would adapt much quicker. (Which is in fact my own 

case. I was stuffed into a tiny little private Chinese free school for four good years.) 

China itself is still a very enclosed country, and many misunderstandings have not yet been solved. If you 

want to change how they treat you you must change the way how you treat them. Sometimes they are 

just shy, and if you put more effort in and show them that you welcome their existence, they will 

become friends with you. Good luck mate. 

 

 

 

 

I am one of such students - as much as I communicate with the locals, I found myself communicating 

more with my fellow Chinese and be more comfortable with it even though I never show it. 

A personal reason is that my primary objective is to learn education in the west and return home to 

contribute (history and international relations) rather than staying here so I see no point to completely 

fit into a foreign society. 

But often it is what I think that separates me from fitting into foreigners. 

Now there is a difference, not fitting in does not mean not considering their own views. I often listen to 

how westerners argue about their own (often problematic view) of China, Chinese culture and way of 

life. I listen to them to see how they argue and their logic, but it doesn’t mean that I agree with them at 

all. I am not obliged to agree with you even if you have logic because it is your own view of logic. Not like 

some Western (Yes I do mean the west in General not just Americans) quora users that tired to exert 

their own view as the only correct view. I accept that everyone’s view has some truth in it but it doesn't 

mean that I have to agree with you. So even if I understand the foreign society, it doesn’t mean I want to 

be part in it. 

This is what I would expect for foreigners coming to China. There are some who will refuse to accept the 

Chinese way of thinking and I don’t fell bothered with that because you are entitled to your own views. 

HOWEVER, I expect you to do the same with the Chinese students in your own country. 

 



 

 

Another reason why I feel more comfortable with being near my fellow Chinese students is because of 

language. Ironically, my English is better than Chinese, so when studying at a foreign country, I don’t 

want to lose my understanding of Chinese (they can erode after not using them for sometime). So I 

speak Chinese with my fellow Chinese students to ensure that I can still understand it even after 4 years 

of studying in the west. 

I expect some foreigners to do so with their own brethren at China. I won’t stop them. 

But to be fair, you need to do the same with us when you are in your country. Not everyone will stay. We 

are obliged to learn more about you, but not completely accepting your own values. 

 

A bit of background: I’m originally from Hong Kong but have lived in London/UK for over a decade. I have 

been on both ends of the spectrum, i.e. hang out with Chinese/Asian people more often than the locales, 

and vice versa. Here are my perspectives on the former: 

Acceptance and rejection 

Believe it or not, a lot of local British people find it extremely hard to believe that I can speak or even 

write in English. They often ask “When did you learn English?”, “How come you speak it so well?”, “Did 

you sit for any English exams in order to get a degree?” 

I often try to explain that English has been a crucial element of our academic curriculum since our 

nursery days in Hong Kong. Most Chinese parents speak fluent English and may even choose to 

communicate with their children solely in English, in order to facilitate their children in becoming more 

“international” (Side note: I struggle with this, as bilingualism has been shown to be good for 

neurodevelopment, and Chinese is a beautiful language!). Furthermore, Hong Kong has a been a British 

colony for so many years. The British culture has been more or less incorporated into our society. For 

instance, we celebrate Christmas and Easter. We use English words to express some concepts, even 

when speaking in Cantonese. The road signs, restaurant menus, your bills, the forms you fill out, etc., are 

both in Chinese and in English in Hong Kong! Even our legislation was in English for a very long time! In 

other words, there is no escaping from English, if you’re born in Hong Kong. And personally, I have been 

speaking the language since I entered this world! 

So although I have achieved A* in A-Level Literature in the UK, did three degrees in English, have often 

written essays with better grammar and spelling, and scored higher marks than my British 

schoolmates, these facts and qualifications do not matter - my Chinese last name betrays me and leads 

people into believing that I’m English-ignorant. Fascinating! 



 

 

If a British person uses the wrong grammar, punctuation and spelling in his communication, he/she is 

just being careless. If a Chinese person makes the same mistake, he/she fundamentally cannot speak or 

write English. Double standards, no? 

Fortunately, having a “Doctor” in my title means that people now feel less dubious about my language 

ability, and my sayings and writing seem to carry more weight and credibility. However, I wish that there 

is no need for such superficial titles to achieve the same effect as a local person would. 

Increasing homesickness 

When I first came to the UK, I was elated. A chance to break free from my overprotective parents 

(though well-meaning)! Freedom! I have been “preparing” for this day for so long: as a child, I had always 

preferred Western novels, music and food over Chinese ones, because I was pretty rubbish at the latter 

language (Aha! Another assumption there - “Chinese must be good at Chinese”?). 

However, the second year into my sixth form, I found myself watching a lot of Chinese films and reading 

Chinese fictions online. I even went for dim sum during the weekends with my schoolmates - something 

that was integral to a Hong Kong family life but rarely practised in mine. This fervent curiosity and 

addiction to increase my knowledge and experiences of the Chinese pop culture and history grew and 

grew. I started watching all the films by Wong Kar Wai, listening to Asian music, reading about Chinese 

history (my Chinese history teacher at my secondary school in Hong Kong would have been shocked!), 

enjoyed more Chinese cuisines, etc, etc. 

At that time, I concluded my new tendencies as follows: “Out of sight, out of mind” and “Distance makes 

the heart grow fonder”. 

On the other hand, in my first year of university, I was in halls. My friends were from all different 

cultural, ethnic and religious backgrounds - Russian, American, Korean, Chinese, Afro-British, British, 

German, Thai - you name it. We spent (a lot of) time with each other, partied (hard) together, and 

learned about different preferences. Races and cultures were not exactly at the forefront of our minds. 

We were just looking for people whom we enjoy being with. I think this challenged the proposition in 

this question that “Chinese are always in groups (of Chinese?)”. 

Nonetheless, as my time in the UK went on, I grew fonder and fonder of my own roots and culture. 

Hence, I started spending more time feeding my fondness. I do not have any preferences or aversions to 

where the people in my social circles are from, but I suppose you can say that there are “natural 

attractions” at times. Just like some people prefer blondes over brunette, small- over big-chested, tall 

over short - what’s wrong with that? 

 

A few days ago, I found that a colleague working in the other end of our office shares the same 

hometown as one of my best friends. They are both from a small but famous city in China, and there 

aren’t many of them in the UK. When I shared this connection with her, this colleague immediately 

became very excited and urged me to introduce them to each other. So is she xenophobic? Boring? 

Unwilling to socialise? This lady is married to a British man. Perhaps this is like fans of Metallic getting 

together and may not socialise as well with lovers of Taylor Swift? 



 

 

 

Can we not express our homesickness and reconnect with our culture, while we are far, far away from 

our family in another country? 

Fundamental errors: 

Ultimately, his question is poorly posed and overgeneralised. “Why are Chinese students often in a 

group?” - does this mean that the author thinks that all Chinese people are in (Chinese?) groups, 

and none of the Chinese population tries to fit into the local (foreign? Spanish? Italian? Korean?) groups? 

Is this phenomenon meant to be specific to a particular city or occurring all over the world? 

I suppose that this is only a careless question that aims to provoke strong reactions and emotions. 

But there you go, you have my views as above. 

 

It’s human nature for people to communicate in cliques. In an organized public setting, especially at 

school, students form cliques. People seek validation by forming friendships with a certain group that 

helps them believe they can protect and support each other. 

When students go to college, you witness similar patterns of human behavior, but there are exceptions 

to the rule. Throughout much of my life few people could identify me as a member of any clique with the 

exception of my senior year in college. It was by accident - I had a dark sense of humor - and for the first 

time other students had the same dark humor as myself. 

The Chinese students who stay in cliques are acting very similar to the Vietnamese, Korean, Indian and 

many other peers who meet companions from their native countries and feel a close kinship to them. 

What’s odd is the person on Quora asking the question is singling out Chinese students, acting as if 

Japanese students are not the same. 

Many universities in the US promote an education agenda known as Political Correctness that claims to 

endorse diversity of cultures, but has sparked deeper divisions among races instead. 

 



 

 

Whereas the American Civil Rights movement sought to legalize equal access for all races when applying 

for jobs, attending schools and visiting public facilities; we now see colleges opening dormitories and 

clubs that isolate minority groups from mainstream campus life. 

Academic faculty claim they are doing so in order to give alleged ‘special status’ to minority groups but 

the actions have cause tensions on campus to worse. Meanwhile, the Chinese and other Asian-American 

students must contend with discrimination when enrolling to high-ranking universities.  

According to the New Yorker: 

“The lawsuit alleges that Harvard effectively employs quotas on the number of Asians admitted and 

holds them to a higher standard than whites. At selective colleges, Asians are demographically 

overrepresented minorities, but they are underrepresented relative to the applicant pool. Since the 

nineteen-nineties, the share of Asians in Harvard’s freshman class has remained stable, at between 

sixteen and nineteen per cent, while the percentage of Asians in the U.S. population more than doubled. 

A 2009 Princeton study showed that Asians had to score a hundred and forty points higher on the S.A.T. 

than whites to have the same chance of admission to top universities. The discrimination suit survived 

Harvard’s motion to dismiss last month and is currently pending.” 

Perhaps one can argue that many Asian-American children have been raised in wealthy households in 

the USA and are given greater academic opportunities to succeed, but many wealthy families, such as 

whites, have raised children who were spoiled and lazy, therefore unprepared for higher education. 

Many Chinese families have made enormous sacrifices to help their children improve their academic 

standings so they would have better chances of getting employed at jobs that offer higher salaries and 

social status. 

Many Chinese students tend to associate with their peers in college to avoid distractions. Many college 

students are more interested in social activities and attending parties rather than focusing on their 

homework. The Chinese students prefer to follow a strict regiment to succeed in academic life. 

When I was in college, I struggled with ADD (Attention Deficit Disorder). It was easy for me to get 

distracted, so I spent countless hours in the library in silence at Thomas More College of Liberal Arts. 

Some faculty and students would jokes that I lived in the library. 

But I had no other choice, I could barely comprehend the books I was reading and I had to study in 

isolation just to earn good enough grades to graduate. I look back with fondness over the amazing 

sacrifices I had to endure just to obtain my diploma there. 

The Chinese understand that to succeed in life you must at times step away from the party scenes in 

order to concentrate on your tasks and responsibilities at hand 


