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Introduction  

This module focuses on travel seen as a way of shaping cultures and societies as well as developing 

individual identities. Through the critical analysis of two promotional videos from Scandinavian Airlines 

and China Airlines, this module aims to: (1) raise learners’ awareness of how people present their 

collective and personal identity; (2) help them understand how messages related to cultural 

representations can be used for commercial purposes; (3) understand how discussions about identity 

can be interpreted as identity threat, and provoke aggressive reaction in some people. 

 

Contextualisation 

The module aims to consolidate the students’ understanding of processes by which cultural and social 

identities are constructed. In response to a growing need to develop a critical media and digital 

literacies, the module also encourages students to reflect on how culture can be used commercially, and 

on the role of social media in shaping global response to marketing campaigns.   

 

Theoretical underpinnings 

The following are the key theoretical underpinnings used for the module. Please refer to the RICH-Ed 

Pedagogical Framework for detailed descriptions.   

 Interculturality  

 Social constructionism  

 Language   

 Identity   

 Power  

 

Student language level 

For this activity, we would recommend the student to be at least at an intermediate level of English. As 

the teacher, you can adapt the English materials and activities to your own class. You may give more 

assistance on language by providing vocabulary explanation and sentence structure analysis if your 

students’ English proficiency is below intermediate level /CET 4).  

 

Glossary  

Term / concept  Definition 

Cultural 

appropriation 

Cultural appropriation can refer to “the representation of cultural practices or 

experiences by cultural “outsiders” (sometimes called “voice appropriation”) and to 

“the use of artistic styles distinctive of cultural groups by non-members” (Matthews, 

2016, p.343). Cultural appropriation is frequently used to include “any instance in which 

a group borrows or imitates the strategies of another—even when the tactic is not 

intended to deconstruct or distort the other’s meanings and experiences” (Shugart, 

1997, cited in Rogers, 2006, p.472). 



Culture The expression of meaning, values, and behaviours that are never stable and always 

changing and evolving (Pavlenko & Blackledge, 2004). Kramsch (2011) argues “culture is 

symbolically mediated through words, sounds and images”. In the RICH-Ed project, we 

explore constructions of culture through Holliday’s (1999) paradigms of “”small” and 

“large” culture. 

Discourse Scripts that individuals use to make sense of the reality around them. Individuals can 

use discourses as sets of assumptions to frame their understanding of the realities 

surrounding them (Holliday, 2013). According to Kramsch (2011), discourse organises 

meanings through conceptual categories it makes available to speakers. Culture and 

language can be interpreted as discourse. 

Identity Identity can be defined as a person’s largely unconscious sense of self, both as an 

individual and as part of the larger society (Bennett, 2015, The Sage Encyclopedia of 

Intercultural competence, p. 405). Identity can be defined as “our sense of who we are 

and our relationship to the world” (Kanno, 2003, p. 3). In a social constructionist 

approach identity positions are understood as shifting, multifaceted, and dynamic (Hall, 

2006) as we interact with others and with the environment. 

Ideology Ideology is a system of ideas which drives behavioural choices (Berger & Luckmann, 

1979). Ideology is also defined as ‘a driving force of the description’ of culture (Holliday, 

2010b: 261) and language. 

Intercultural 

transition 

Transition is often described in literature as a form of change. In educational contexts, it 

has been noted that this change may take place on a more personal level, for example, 

in terms of new beliefs or developmental growth. It may also involve a physical move 

from one place to another, such as going from primary to secondary school or leaving a 

home country to study at the university abroad. Lam and Pollard (…) differentiate 

between two types of educational transitions and describe them as changes of an 

institutional setting and as changes of a personal context.   

Interculturality  Zhu (2014, 2016) defines interculturality in relation to how people exhibit their cultural 

identities in everyday social interaction. According to (Borghetti et al., 2015, pp.31-32): 

‘It refers to potential dynamics associated with interactions, to their situated nature and 

to the discursive contingencies developing in/across them’. Interculturality is also a 

quality generally attributed to intercultural encounters. 

Power  As individuals act out their multiple identities through verbal and nonverbal 

communication they may exert power over others, by what they say and what they do, 

and by other means. Interactions—whether intercultural or interpersonal—are 

underpinned by power relations, depending on individuals’ positions within the family, 

the group, the organisation, the community, etc. Power is also apparent in media, 

political, and institutional discourses which define individuals and influence how they 

perceive others. 

 

Learning objectives and outcomes 

This module contributes to the following learning objectives and outcomes from the Pedagogic 

Framework:  

 

 Learning objectives Learning outcomes 



 This module aims to enable students to… Learners will be able to… 

1 Become aware of how people construct 

perceptions of the self and other.   

Be able to critically reflect on how one’s 

background influences the perceptions of self 

and other. 

3 Become aware of the problematic nature of 

framing identity, both in interaction and in 

dominant discourses (e.g., in media, politics, 

institutions, family life).   

Recognise identity constructions (e.g., 

categorisation, stereotypes, othering) and 

understand how these can obstruct 

intercultural communication. 

4 Understand how different groups and 

individuals may use language as a social and 

cultural practice and how social and cultural 

practices are mediated through language. 

Be able to identify and explain the social and 

cultural nature of language and build critical 

language-cultural awareness 

 

Activity overview  

The estimated overall time for completing all activities is 4 class hours, which corresponds to classes of 

45 to 60 minutes each.  

Activity Brief description of procedures 

Activity 1 

What is Truly 

Scandinavian? 

In this activity, the students will watch a promotional video produced by 

Scandinavian Airlines (SAS), and analyse the different components. This 

activity will give the students the opportunity to explore how social 

groups construct ideas about what they may consider relatively fixed 

geographical identities (national/transnational).    

Activity 2   

What Do You Bring From 

Abroad? 

In this activity, the students will further explore the idea of bringing 

objects (artefacts) and experiences from one’s travel (abroad or to other 

places outside their hometown and university location), and what it 

means to be changed by these experiences. The activity is based on a 

promotional video by China Airlines and will provide an opportunity to 

compare the messages conveyed by the two promotional videos.  

Activity 3 

Why So Much Anger? 

In this activity, the students will analyse some of the responses to the SAS 

campaign posted on social media. They will attempt to unpick the implicit 

motivations behind some of the anger expressed, and attempt to 

understand the wider implications of the controversy caused by the 

campaign. 

Activity 4   

Self-censorship   

Following the controversy created by their campaign, SAS published a 

shorter version of the promotional video. By comparing the two versions 

and focussing on what was removed in the second, shorted video, the 



students will explore the idea of self-censorship as a way of mitigating a 

message, and what this does to the final message that is being conveyed. 

Activity 1: What is Truly Scandinavian? 

Time required: 1 class hour/45-50 minutes 

  

In this activity, the students will watch a promotional video produced by Scandinavian Airlines (SAS), 

and analyse the different components (music, images, words). This activity will give the students the 

opportunity to critically analyse the cultural representations of the Scandinavian countries conveyed in 

a promotional video produced by Scandinavian Airlines. 

 

Teaching preparations  

What resources are needed  

 Link to video: https://www.bilibili.com/video/av96999205/ 

 Attachment 1 and 2 

 

What classroom resources are needed  

 For plenary sessions: Blackboard, multimedia teaching/learning equipment (projector, computer, 

screen) Internet access  

 For group work: 1 device per group connected to internet  

 

Student preparations (optional)  

What learners need to have done/read/prepared for the class:  

 Students have to do as a preparatory task at home, to familiarise themselves with Scandinavia 
before the lesson in (Attachment 1, 20 minutes). 

Lesson plan  

Core tasks  Teaching steps  Time (in  

minutes)  

Warming up   Ask students to share what they have found about Scandinavia 

(Attachment 1)  

10  

First 

impressions of 

the video 

 Show the video “What is truly Scandinavian”. Tell students this is a 

recent promotional video from Scandinavian Airlines (SAS): 

https://www.bilibili.com/video/av96999205/ 

 Ask students what their first impressions are. Do they like it? Keep 

the discussion quite short. 

5 

https://www.bilibili.com/video/av96999205/
https://www.bilibili.com/video/av96999205/


Analysing the 

video 

 In small groups, ask students to watch the video again, completing 

the analysis grid (Attachment 2). They may need to watch the 

video several times.  

15 

Discussion of 

the video 

 In plenary, go through the grid. Ask one spokesperson from each 

group to report back to the whole class and open up the discussion 

15 

Critical 

reflections 

and summary 

 Make sure that, after the discussion, the students have 

understood that, through the use of irony, the ad states that 

“nothing is truly Scandinavian” and that “Scandinavian culture” is 

made up of the best that travellers have brought back to these 

countries. 

5 

 

Homework (optional) 

Write a reflective essay (about 200 words) on what you think (foreign or Chinese) travellers have brought 

to China throughout the centuries, and how they have contributed to shaping the “Chinese culture”.   

 

Activity 2: What Do You Bring From Abroad? 

Time required: 1 class hour (45-50 minutes) 

 

In this activity, the students will further explore the idea of bringing objects (artefacts) and 

experiences from one’s travel abroad, and what it means to be changed by these experiences. The 

activity is based on a promotional video by China Airlines, and will provide an opportunity to compare 

the messages conveyed by the China and Scandinavian Airlines promotional videos. 

 

Teaching preparations  

 

What resources are needed  

 Link to video: https://onemileatatime.com/china-airlines-ad/  

 Attachment 3 

 

What classroom resources are needed  

 For plenary sessions: Blackboard, multimedia teaching/learning equipment (projector, computer, 

screen) Internet access  

 For group work: 1 device per group connected to internet  

 

Student preparations (optional)  

 The text written for homework is preparatory for this task. 

 

https://onemileatatime.com/china-airlines-ad/


Lesson plan  

Core tasks  Teaching steps  Time (in  

minutes   

Warming-up In pairs, ask the students to summarise what they have written. If 

there is enough time, teachers could organise a peer-to-peer 

feedback session. 

10  

Introducing 

core concepts 

Explain key terms where necessary: cultural representations, 

cultural appropriation, identity, discourse, intercultural transitions. 

10  

Analysing the 

video 

Explain that this is a promotional video from China Airlines. In small 

groups, ask students to watch the video : 

https://onemileatatime.com/china-airlines-ad/  \and complete the 

questions in Attachment 3. 

20 

Group 

discussion 

In plenary, go through the Attachment. Ask one spokesperson from 

each group to report back to the whole class and open up the 

discussion. 

Ask students to try to imagine what the SAS video would look like if 

it were made by China Airlines. In what way would it be similar? In 

what way different?  

10  

Critical 

reflections and 

summary 

Make sure that students understand the difference between the two 

videos. The SAS video shows what travellers bring back as changing 

the collective culture. In the China Airlines video, what the travellers 

bring back affects only the person sphere. 

2-3  

 

Homework (optional) 

Write a reflection journal in about 200 words, comparing the two videos, drawing on what you have 

learned during the lesson. 

 

Activity 3:  Why So Much Anger? 

Time required: 1 class hour (45 minutes) 

 

In this activity, the students will analyse some of the responses to the SAS campaign posted on social 

media. They will attempt to unpick the implicit motivations behind some of the anger expressed, and 

to understand the wider implications of the controversy caused by the campaign. 

 

Teaching preparations  

 

What resources are needed  

 Attachment 4 (extracts from social media) 

https://onemileatatime.com/china-airlines-ad/


What classroom resources are needed  

 For plenary sessions: Blackboard, multimedia teaching/learning equipment (projector, computer, 

screen)  

Lesson plan  

Core tasks  Teaching steps  Time (in  

minutes)  

Warming-up Show the SAS video again 

(https://www.bilibili.com/video/av96999205/), to refresh the 

memory of students. Tell students that some people found it 

offensive. Ask them who might have done so and why. 

In order to help students, ask them to reflect on what their 

reaction would have been if the video had been about China. 

10 

Comparing the two 

videos  

Ask students what, in terms of the overall message, the two 

videos have in common. What their main differences are and 

based on what features they feel so. 

Answer: Both videos celebrate travel as a way to enrichen one’s 

experience. The China Airlines video suggests that travel 

enrichens our personal life. The SAS video implies that travel 

has the potential also to create a collective culture.  

 

Critical reading of 

extracts 

Give students handouts of the social media posts (Attachment 

4) and ask them to read the messages and analyse them. 

15 

Plenary discussion In plenary, ask students to report on the analysis.  10 

Introducing core 

concepts  

Explain key terms: power relations, ideology, interculturality, 

chauvinism, identity, online hate speech, drawing on the 

arguments that came out during the plenary. 

10 

 

Homework (optional) 

Imagine you are writing a comment on social media to the two videos. Write two separate comments of 

100 words each. 

 

Activity 4:  Self-censorship 

Time required: 1 class hour / 45-50 minutes   

 

https://www.bilibili.com/video/av96999205/


Following the controversy created by their campaign, SAS published a shorter version of the 

promotional video, eliminating some scenes. The students will be guided in exploring the idea of self-

censorship as a way of mitigating (and therefore changing) a message. 

 

Teaching preparations  

 

What resources are needed  

 Attachment 5 (with photograms) 

 Link to video (SAS): https://www.bilibili.com/video/av96999205/ 

 

What classroom resources are needed  

 For plenary sessions: Blackboard, multimedia teaching/learning equipment (projector, computer, 

screen) Internet access. 

 For group work: 1 device per group connected to internet. 

 

Lesson plan  

Core tasks  Teaching steps  Time (in  

minutes)  

Warming-up Ask students to read the article (in Chinese): 

http://www.zdmcc.com/news/5398.html, paying particular attention 

to the press release by SAS (in English) towards the end of the article. 

5 

Analysis of 

scenes 

Give students Attachment 5. In pairs or small groups, ask them to 

decide which scenes they think were removed from the longer video 

to produce the shorter version. 

15 

Class 

Discussion 

 The groups report back on the scenes they think were removed, 

and explain why they chose those scenes.  

 Provide the list of scenes that were removed from the original 

video. 

 Ask the students if they agree with the decision made by SAS of 

producing a new version as a response to the attacks. 

 

Note: The scenes that have been deleted are all except: 1, 2, 7, 15, 21, 

22, 27, 32, 33, 34, 37, 39, 40, 42, 56, 58, 59, 60, 62, 64 

20 

Introducing 

core concepts 

Review and explain key terms where necessary: self-censorship, 

identity threat, the economic use of culture, ideology. 

10 

 

Homework (optional) 

Write a reflection journal in about 200 words on what you have learned from the activity. 

https://www.bilibili.com/video/av96999205/
http://www.zdmcc.com/news/5398.html


 

  



Assessment 

Ask students to complete the self-assessment grid to reflect on what they have learned from this 

module, with reference to the learning objectives and outcomes of this module. If you have time, it 

would be good to discuss this with the students in class as well. Note: This self-assessment can also be 

used for evaluation and evidence of the learners’ progress in intercultural learning.  

 

Learning outcome I have learnt…  I still have to learn… 

I am able to …  I have learnt it thanks to Because… 

critically reflect on how one’s 

background influences the 

perceptions of self and other. 

  

recognise identity constructions 

(e.g., categorisation, stereotypes, 

othering) and understand how 

these can obstruct intercultural 

communication. 

  

identify and explain the social 

and cultural nature of language 

and build critical language-

cultural awareness 

  

 

  



Attachments 

Attachment 1  

 

Out-of-class activity: preparatory work 

In view of the module, browse the Internet and provide the information and/or materials required 

below.  

 

1. Where is Scandinavia? 

2. Which countries are part of Scandinavia? 

Answer, see here: https://en.wikipedia.org/wiki/Scandinavia 

3. Search for a map representing Scandinavian countries and copy-and-paste it here. 

Answer: Here is a map you can share in class if necessary 

https://commons.wikimedia.org/w/index.php?curid=16344127 

 

 

 
By 000peter - Own work, CC BY-SA 3.0  

 

4. Search for five pictures representing different features of the so-called “Scandinavian culture”. 

Please, copy-and-paste them here.  

 

Answer: There may be different types of pictures collected for this question. Some may 

represent people wearing traditional clothes, or very blond people, pictures of nature, snowy 

landscapes, flags, possibly Vikings, food, traditional crafts, aurora borealis, wild animals. 

Whatever pictures the students have chosen, ask them to state why they chose those ones, what 

image of the place they convey, and what pictures they decided to exclude from their selection. 

 What do they represent? 

 Why have you chosen these specific images? 

 What other pictures have you seen and decided to exclude (if any)? Why have you not 

included them within your selection? 

 

5. Why are Scandinavian countries identified under a common name?  

Answer: To give the idea of a shared culture and history attached to a specific geographical area. 

https://en.wikipedia.org/wiki/Scandinavia
https://commons.wikimedia.org/w/index.php?curid=16344127


Attachment 2  

 

People 1. Who are the people shown in the video? Look at their age, gender, physical traits, 

possible profession and whatever you can notice.  

2. What are people doing in the video? Professional activities? Leisure activities? 

Daily routine? 

3. Why do you think the video producers chose to include this specific selection of 

people and activities?  

Places and 

times 

4. What kinds of Scandinavian places are shown in the video? Inside/outside? 

Urban/non-urban? Buildings/monuments? New/old? Natural/geographical 

features? 

5. How many other places outside Scandinavia are shown? Do you remember at least 

three of them? 

6. Are the national traits of each specific Scandinavian country made salient?  

7. What periods of history/historical events are shown?  

8. How is history related to culture(s) in the video? 

Soundtrack 9. What do you notice about the soundtrack (music)? 

10. Is music present in every scene?  

11. Why do you think this musical pattern was chosen? 

Verbal 

messages 

12. Do the people represented speak? To say what? Do you recognise the 

language(s)? 

13. Do you notice any key words/expressions in the voiceover messages? 

14. Pay attention to the use of personal pronouns (especially “we” and “you”). In your 

opinion, who do they refer to? (E.g., in the phrase “We can’t wait to see what 

wonderful things you’ll bring home next”, who does the pronoun “you” refer to?) 

15. Notice the use of the word “home”: what’s the meaning of “home” in the video? 

Tone 16. What is the tone of the video? Romantic, ironic, nostalgic, etc. 

17. From what scenes, phrases, etc. do you understand this? 

Target 18. Being a promotional product, the video is presumably targeting a potential SAS 

customer. In your opinion, who is the video addressing?  

 

Attachment 3  

 

People 1. Who are the people shown in the video? Look at their age, gender, physical 

traits, possible profession and whatever you can notice.  

2. What are people doing in the video? Professional activities? Leisure 

activities? Daily routine? 



3. Why do you think the video producers chose to include this specific selection 

of people and activities?  

Places 4. What kinds of places are shown in the video? Inside/outside? Urban/non-

urban? Buildings/monuments? New/old? Natural/geographical features? 

5. How many other places outside of China are shown?  

Soundtrack 6. What do you notice about the soundtrack (music)? 

7. Why do you think this musical pattern was chosen? 

Verbal 

messages 

8. Do the people represented speak? To say what? Do you recognise the 

language(s)? 

9. Pay attention to the displayed message “You never know what travel will 

bring to your life”. Who does the pronoun “you” refer to? 

Tone 10. What is the tone of the video? Romantic, ironic, nostalgic, etc. 

11. From what scenes, phrases, etc. do you understand this? 

Target 12. Being a promotional product, the video is presumably targeting a potential 

China Airlines customer. In your opinion, who is the video addressing? 

 

  



Attachment 4 

 
 

 



 
 

Attachment 5  

As you know, following the backlash which resulted from the publication of the SAS promotional video, 

the company decided to republish a shorter version, which made “the message clearer” (according to 

SAS). In pairs or small groups, try to guess which scenes were removed from the longer SAS video to 

produce the shorter version. Cross out the scenes you think were removed. 

 

Be ready to explain why you chose those scenes.  

 

When you have finished the task, in your group think about the extent to which you agree with the 

decision made by SAS of producing a new version as a response to the attacks on social media. 

 

The scenes that have been deleted are all except: 1, 2, 7, 15, 21, 22, 27, 32, 33, 34, 37, 39, 40, 42, 56, 58, 

59, 60, 62, 64 



 



 



 
 


